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Greetings! 
 
You are in the home stretch… Winter Break is in 
sight!  I hope you take time to rest, relax and enjoy!   
 
Be sure to share all of the family friendly resources 
the city has to offer during Winter Break.  The 
city’s What’s Happening webpage offers engaging 
opportunities for families to take advantage of! 
 
When you return from break, your OEL coach will 
continue to work through the Pre-Kindergarten 
Implementation Expectations documents.  All Pre-
Kindergarten administrators will be introduced to 
the documents as well.  Thus far, administrators 
have been provided Ease Into the Day Rationale 
and Expectations.  Administrators have been 
encouraged to use the Rationale and Expectation 
documents during their classroom observations.  
Please consult with your OEL coach for support 
with any questions you may have. 
 
Best wishes, 
 
Lori 
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Area of Study Connections   
 
Authentic Learning Experience:  Sensory Center:  Animals Adapting to Winter 
 

Materials  
• Snow (shredded paper, cotton balls, fake 

snow, etc.) 
• Forest Animals 
• Wood, sticks, leaves, pine cones, 

pine tree branches, etc.  
(anything else you want to sneak in there, 
letters, numbers, items to sort) 

• Read Alouds:  Fiction and Nonfiction 
• Paper and writing utensils 

 

Students will explore and play with winter animals and the various ways they adapt to winter. 
 
Objectives  

• Students will explore items in the Sensory Tub related 
to the Area of Study. 

• Students will use vocabulary and language to express 
their understanding of how animals adapt to winter. 

• Students will identify hidden letters, numbers or 
items to sort located within the Sensory Tub. 

 
 

Talk • Talk about similarities and differences in how the animals adapt in the winter. 
• Talk with others as they plan and play with the animals. 
• Use position words to describe what animals do in the winter. 
• Talk about and role play from appropriate read aloud books.  

Read • Read vocabulary words related to the AOS:  
     winter, tracks, burrow, camouflage, den, hibernate, migrate 

• Read books about animals adapting in the winter, including non-fiction for reference. 

Write • Draw a picture of an animal in the Sensory Tub and how it adapts to winter. 
• Write the letters or numbers found. 
• Draw a picture of how they sorted the objects they found. 

Math • Identify/write numbers. 
• Count the animals or items that were found. 

Standards/ 
Assessments 

P5:  CHILDREN CAN COORDINATE AND CONTROL MOVEMENT OF HANDS AND FINGERS TO GRASP AND MANIPULATE OBJECTS. 
LLC8.14  RETELLS A STORY USING A VARIETY OF MEDIA, MATERIALS AND PROPS. 
ST1.7  VERBALLY IDENTIFIES OBVIOUS SIMILARITIES AND DIFFERENCES. 
SS7.7  NEGOTIATES AND SHARE WITH OTHERS DURING PLAY. 
M11.6  RECOGNIZES AND DESCRIBES POSITIONS OF OBJECTS IN SPACE WITH GREATER ACCURACY. 
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Area of Study Connections continued   

 

Authentic Learning Experience   
Science Center:  Animals Adapting to Winter and Animal Tracks 
 

Materials Needed: 
• Forest animals 
• White play dough or clay 
• White fabric 
• Natural objects from outdoors 
• Books or pictures that show animal tracks 
• Books about animal adaptation 
• iPads and Seesaw 

 
 

Students will demonstrate what they 
have learned about animal adaptation 
to explore, create and record winter 
scenes.  They will also begin to 
recognize and create animal tracks. 
 
 
 
Objectives  

• Students will create winter scenes showing how animals adapt and use Seesaw to take pictures or 
videos of their creations. 

• Students will practice identifying and making animal tracks. 
• Students will draw pictures or dictate stories about their animal scene 

 

Talk • Talk about what animals do in the winter to adapt. 
• Record themselves telling a story about their winter scene. 
• Talk about similarities and differences in animal tracks. 

Read • Read AOS related books about animals adapting to winter. 
• Read vocabulary words connected to the AOS: 

     winter, tracks, burrow, hibernate, migrate 

Write • Write/draw stories about the animals in the winter. 
• Write vocabulary words found in the Center using Seesaw label or draw. 
• Write labels for the items in the Center. 

Standards/ 
Assessments 

AL8.9  APPROACHES TASKS WITH IMAGINATION AND INVENTIVENESS 
A3.5  ELECTS TO SPEND TIME IN ARTISTIC EXPRESSION WITH PURPOSE AND ANALYZES THEIR WORK 
LLC9.13  USES WORDS, PICTURES, LETTERS AND LETTER-LIKE SYMBOLS TO COMMUNICATE INFORMATION AND IDEAS, OR COMPOSE 

ORIGINAL STORIES. 
SS8.3  WITH SUPPORT, ENGAGES IN RESPONSIBLE USE OF ALL TOOLS INCLUDING DIGITAL TECHNOLOGY 
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PBiS Tips   
 

Create a Calming Area to Help Children Handle Big Emotions 
Using a calming area helps young children explore and regulate their own emotions. 

 
A Calming Area is a designated area in your classroom where children can 
voluntarily go if they feel the need to handle big emotions.  Just as other 
classroom rituals and routines provide a sense of order and security, the 
Calming Area reassures children that their personal emotional needs will be 
taken care of and they have a safe place to go to when needed.  If a child 
needs time to regain control of his or her emotions they can go to the 
Calming Area and use the tools provided there to problem solve and learn 
how to regulate their emotions.  Just like other centers in the classroom this 
area needs to be taught how to be used.  This can be done in large or small 
group lessons.  
 
Calming Area vs. Take a Break  
A Calming Area is different from a Take a Break space and should be two 
separate places as they have different purposes.  The major difference 
between using Take a Break and a Calming Area is that children are given a 
chance to practice regulating their own emotions which is more effective as 
they are developing self-regulation skills.*  Only using discipline practices 
such as Take a Break or Time Out  does not teach children coping skills and 
may feel punitive and isolating.  
 
Supporting Social Emotional Learning 
After children are taught when and how to use the calming tools that are in 
the Calming Area many of them will be able to use the Calming Area on their 
own to help calm themselves down when they may be feeling big emotions.  
In a Calming Area teachers and other classroom staff can support children by 
acting as a co regulation partner when needed to help them learn how to 
problem solve through issues, practice and develop emotional coping skills.  
This way children feel supported by adults, and they are not alone in the 
process of learning these skills.  
 
So the Calming Area is Set Up… Now What? 

• Give it a good name so children know what to call it.  Names such as Alone Zone, Peace Corner, Safe Place have 
been used.  Find a name that works for your classroom. 

• Teach and reteach when and how to use it.  Remember children need to be taught and given many 
opportunities to practice these expectations just as many times as they are given to learn an academic skill.  

• What does it look and feel like?  Children also need to see what these expected behaviors look like and 
experience what they feel like.  First you can demonstrate going to the quiet place, staying there a while, using 
the tools, and coming back.  Then have a couple of the students demonstrate.  Allow plenty of time so everyone 
who wants to demonstrate can do so.  Because children will be using the space when they’re upset, this 
rehearsing is especially important.  

• Celebrate Effective Use.  Give children positive praise/feedback for using the Calming Area successfully. 
 

Adapted from Positive Discipline in the Classroom by Jane Nelson 
https://www.responsiveclassroom.org/a-quiet-place-for-rough-moments/ 

 
Types of Things that may 

be in a Calming Area 
 

 pillows or some sort of 
comfortable seating 

 stuffed animals 

 books about feelings 

 drawing materials 

 sensory bottles 

 play dough 

 exercise or movement 
cards 

 sand timers 

 squishy balls  

 fidgets 

 breathing balls 

 feelings/emotions 
vocabulary displayed in 
book or poster 

 
Get students’ input on what 
would help them feel calm. 

https://www.responsiveclassroom.org/a-quiet-place-for-rough-moments/
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PBiS Tips continued  

 
*A Calming Area Supports These Social Emotional Standards:  

SE3 EMOTIONS: CHILD DEMONSTRATES UNDERSTANDING OF OWN EMOTIONS, OTHERS' EMOTIONS AND AWARENESS OF EMOTIONS BECOMING 
REACTIONS AND BEHAVIORS 
SE3.9  DEMONSTRATES OR DESCRIBES INCREASING UNDERSTANDING OF CAUSE AND EFFECT AROUND OWN EMOTIONAL REACTIONS 
SE5 MANAGING EMOTIONS AND BEHAVIOR: CHILD MANAGES EMOTIONS, IMPULSES AND BEHAVIORS, WITH ASSISTANCE FROM OTHERS AND 
INDEPENDENTLY 
SE5.21  INCREASINGLY EXPRESSES FEELINGS, NEEDS, AND OPINIONS VERBALLY 
SE5.23  SHOWS INCREASING ABILITY TO MANAGE CHALLENGING FEELINGS AND BEHAVIORS, WITH NECESSARY REMINDERS OR ASSISTANCE 
SE5.24  SHOWS INCREASING ABILITY TO STOP AND THINK BEFORE ACTING 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Montessori Children’s House Peace Corners 
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Family Engagement 

 
 
 
Winter is a great time to continue to strengthen the reciprocal relationships you’ve established with 
families.  Check out the ideas below to enhance parent partnerships! 
 
 
Home Visits 
 
Home visits allow families and educators to connect and be in partnership outside of the school 
environment.  SPPS OEL Partnerships Coordinators can also partner with you to make home visits.  
 
If you would like more information on the Home Visitor Training please visit the website:  

 https://spft.org/teaching-and-learning/parent-teacher-home-visits/ 
 
 
 
Ways to Involve Families Over the Winter 

 Invite families to send photos of what they do over the winter.  

 Invite families who are experts in winter sports/activities (hockey, ice fishing, snowboarding, 
skiing, etc.) to come teach the class.  

 Ask families to donate and also volunteer to take students sledding. 

 
 
 

Use the links below to print/download or send the pdf link to families to access electronically. 
 

pdf to send electronically:  Parent Newsletter (Dec 2018)  

Word version:  Parent Newsletter (Dec 2018) 
 
 
 
 
 
 
 
 
 
 

https://spft.org/teaching-and-learning/parent-teacher-home-visits/
https://drive.google.com/open?id=1noS60B2FCymZzNSq_E5gAqPy2QvFcRHC
https://drive.google.com/open?id=16D9-SA49Bd-dptsBNSETUbWYjhqYTknT
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Montessori News   
 

 
Onward: Cultivating Emotional Resilience in Educators by Elena Aguilar is a 
framework that is broken up into each month of the year and focuses on 
different strategies for building resilience.  
 
These strategies will be included in the Montessori Schoology group under 
Children’s House resources.  Please let your CH coach know if this is 
something you would like to explore further.   
 
For the month of December the focus is on finding the bright spots.  Here is 
one of the over 30 strategies for this month:  
 

Part 1: Anticipate Bright Spots 
What do you think you’re good at as an educator?  Which are the glimmering 
skills that you are excited to develop?  Jot down as many ideas as you can. 
 
Part 2: Go on a Quest for Bright Spots 
As you go through your day, take note of things you do well that you didn’t 
include in part 1. 
 
Part 3: Scrutinize and Replicate 
Look at your list of bright spots in your practice and notice themes.  How can 
you build on those glimmers of potential?  Where are there opportunities for 
you to maximize your skills and talents? 

 
These are definitely experiences you can explore alone; but if you are an 
interactive learner and feel you can mine more understanding by processing 
information with someone, let your CH coach know.   

 
 
 
 

 
 
Spotlight:  Shannon Iwaszkowiec  
 
Shannon teaches at Nokomis South and has some beautiful 
artistic works in her classroom.  Check out her pencil 
pouches for the colored bead stair (next page).  She may 
still have some left if you are interested in purchasing for 
your own classroom. 
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Montessori News continued  

 
Pencil pouch for the colored bead stair, teen board and chains.  
These can aid in understanding of numbers and operations. 
 

M1.14 RECITES NUMBER WORD ALOUD, FORWARD, UP TO AT LEAST 29 (ALLOW FOR SOME 
MISTAKES), WITHOUT OBJECTS 

M1.17 READS AND WRITES NUMERALS FROM 0 TO 10, WITH SOME REVERSALS POSSIBLE 
M6.4 STATES THE NUMBER THAT COMES NEXT OR BEFORE UP TO 10 
K.1.1.3  COUNT, WITH AND WITHOUT OBJECTS, FORWARD AND BACKWARD TO AT LEAST 20  
K.1.1.2  READ, WRITE, AND REPRESENT WHOLE NUMBERS FROM 0 TO AT LEAST 31 
K.1.2.2  COMPOSE AND DECOMPOSE NUMBERS UP TO 10 WITH OBJECTS AND PICTURES 
K1.1.1  RECOGNIZE THAT A NUMBER CAN BE USED TO REPRESENT HOW MANY OBJECTS ARE IN 

A SET OR TO REPRESENT THE POSITION OF AN OBJECT IN A SEQUENCE  
K.1.1.4  FIND A NUMBER THAT IS 1 MORE OR 1 LESS THAN A GIVEN NUMBER.  

 
 

Patterning work with a frame and labels for what type of pattern is created.  Use 
the material for creating, extending, and identifying patterns.  It could even be 
used to make growing and shrinking patterns. 
 
M8.9 APPLIES A SIMPLE PATTERN RULE TO DIFFERENT MATERIALS OR MODE (SOUND, BODY, COLOR, SIZE, 

MOVEMENT) 
K.2.1.1  IDENTIFY, CREATE, COMPLETE, AND EXTEND SIMPLE PATTERNS USING SHAPE, COLOR, SIZE, GROWING 

OR SHRINKING SUCH AS ABB, ABB, ABB OR NUMBER, SOUNDS AND MOVEMENTS 
 
 
 
 
 
 

Gridded mat for initial sound sorting work.  Students say and hear the 
initial sound of an object and match it to the corresponding letter. 
 
LLC4.12 ACTIVELY PARTICIPATES IN READING ACTIVITIES WITH ENJOYMENT AND PURPOSE 
LLC5 PHONOLOGICAL AWARENESS:  CHILD IS ABLE TO HEAR AND UNDERSTAND THE DISCRETE 

SOUNDS THAT MAKE UP LANGUAGE  
LLC5.12 IDENTIFIES AND CONTINUES SOUND PATTERNS IN WORDS 
K.0.3.0.0  DEMONSTRATE UNDERSTANDING OF SPOKEN WORDS, SYLLABLES, AND SOUNDS 

(PHONEMES) 
 
 
 

Moving from a globe to a map - 3D to 2D.  Recognizing the globe as a model of the 
world we live in and taking that model and flattening it to make a 2D representation. 
 
M9.5 BEGINS TO DESCRIBE THE FEATURES (ATTRIBUTES) THAT DEFINE 2D AND 3D SHAPES, INCLUDING SIDES 

AND CORNERS 
SS6.4 BEGINS TO USE GEOGRAPHICAL LANGUAGE TO IDENTIFY FEATURES OF FAMILIAR ENVIRONMENTS (HILLS, 

RIVERS, ETC.) 
SS6.5 USES TOOLS TO REPRESENT IMMEDIATE ENVIRONMENT 
K.3.1.1.1  DESCRIBE SPATIAL RELATIONSHIPS TO DEPICTED IN SIMPLE DRAWINGS AND PICTURES 
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Montessori News continued  

 
Parts of the tree and parts of the leaf with felt.  Used to identify the 
parts of the tree and leaf and build the structure with the felt 
pieces that match the puzzles. 
 
ST5.16 USES MORE DETAILED DRAWING, WRITING, MODELS, OR CREATIVE EXPRESSIONS 

TO PRESENT IDEAS 
K.4.2.1.1  OBSERVE A NATURAL SYSTEM OR ITS MODEL AND IDENTIFY LIVING AND 

NONLIVING COMPONENTS OF THE SYSTEM  
 
 
 

Three part cards folders with felt and velcro.  For storing the picture, label and 
control card of different cultural nomenclature work. 
 
ST5.16 USES MORE DETAILED DRAWING, WRITING, MODELS, OR CREATIVE EXPRESSIONS TO PRESENT IDEAS 
K.4.2.1.1  OBSERVE A NATURAL SYSTEM OR ITS MODEL AND IDENTIFY LIVING AND NONLIVING COMPONENTS OF 

THE SYSTEM 
 
 
 
 
 
 
 

Math extension folder box, to save room on the shelves. Red folders hold 
number writing work, orange are for different 1-10 works, yellow are 
extensions for colored bead stair, green are teen work, blue - hundred 
work and purple are for chain extensions. Pink is for golden bead work. 
 
M1.14 RECITES NUMBER WORD ALOUD, FORWARD, UP TO AT LEAST 29 (ALLOW FOR SOME 

MISTAKES), WITHOUT OBJECTS 
M1.17 READS AND WRITES NUMERALS FROM 0 TO 10, WITH SOME REVERSALS POSSIBLE 
M6.4 STATES THE NUMBER THAT COMES NEXT OR BEFORE UP TO 10 
K.1.1.3  COUNT, WITH AND WITHOUT OBJECTS, FORWARD AND BACKWARD TO AT LEAST 20  
K.1.1.2  READ, WRITE, AND REPRESENT WHOLE NUMBERS FROM 0 TO AT LEAST 31 
K.1.2.2  COMPOSE AND DECOMPOSE NUMBERS UP TO 10 WITH OBJECTS AND PICTURES 
K1.1.1  RECOGNIZE THAT A NUMBER CAN BE USED TO REPRESENT HOW MANY OBJECTS ARE IN A 

SET OR TO REPRESENT THE POSITION OF AN OBJECT IN A SEQUENCE  
K.1.1.4  FIND A NUMBER THAT IS 1 MORE OR 1 LESS THAN A GIVEN NUMBER.  

 
 
 
 
 
 
 
 
 
 
 

 

Check out the beautiful Cherokee Montessori 
peace corner spaces in the PBiS Tips section. 

 
Thanks Libby and Jess!! 
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Montessori News continued  

 
 
Work Plan Ideas 
Shannon Newby (Nokomis North) has developed a work plan that her students use everyday.  She stamps 
each box when the work is finished.  She has a beginning of the year plan that everyone uses at first, and 
some students are now ready for a second work plan for more advanced work.  She will continue to add 
new work plans as students are ready.  These are used to increase rigor and differentiate instruction. 
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Work Sampling and Seesaw  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
It is so wonderful to see students and teachers using Seesaw in the classroom on a regular basis!  I’m sure families 
love to see what their children are working on as well.  A very helpful next step is to tag WSS skills in Seesaw so you 
can keep track of the indicators for which you have collected evidence.   
 
We’ve added all WSS skills in Seesaw for you.  To find out more about how easy it is to tag skills and assign a star 
rating to student work, see How do I add or tag a skill?  This will make your progress monitoring and data 
collection easier.   
 
It’s that time of year to observe the Earth Sciences section of Work Sampling!  Here is some of the evidence you 
might be looking for during this time.  Consider setting up a weather station in the classroom or plan some 
authentic learning experiences to get kids talking about the weather and the changes they have had to make.  Be 
sure to get outside regularly!  There is nothing like experiencing adapting to winter first hand!  
 

D. Earth Sciences WINTER/MID-YEAR ONLY (Adapting) 
3.  Observes weather and 

seasonal changes.   
• exploring the elements of weather directly in the course of their play and 

making regular observations of the weather;  
• choosing appropriate dress for different kinds of weather as they engage in 

pretend play; 
• asking for an umbrella when it’s raining or mittens when it’s cold; 
• observing that they go swimming outside in the summer when it’s warmer, 

but not in the winter when it’s colder; 
• giving a “weather report” in class by choosing the sun if it’s sunny or the 

raindrops if it’s raining; 
• telling the class how they play outside when it snows. 

 
 
 
 
 
 
 
 
 

https://help.seesaw.me/hc/en-us/articles/115001185483-How-do-I-add-or-tag-a-Skill-
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Upcoming Professional Development 

 
 

Seesaw PD is available anytime!   
PD in your PJs 

 
 PDExpress Course 

January 10 OEL1804 [18-19Winter] 
OEL: PBiS - Revisiting Positive Behavior Supports  
4:30 – 6:30 pm, 360 Colborne, Room E 
 
Participants will learn how to think about behavior like a "light switch" and other behavioral strategies from 
"Behave Your Best" behavioral analyst Shanna Nseumen. 

 
 

February 12 and March 12 OEL1812 [19Spring] 
OEL/ECSE: Movement to Full Day Pre-K with Inclusive Supports 
4:30 – 6:00 pm, 360 Colborne, Room K/Room F 
 
Participants will give input on what inclusive supports can and will look like in a full day Pre-K setting. 

 
 

February 21 OEL1806 [18-19Winter] 
OEL: Supporting Emergent Readers in Pre-K 
4:30 – 6:00 pm, 360 Colborne, Room J 
 
Participants will analyze literacy data to form small group instruction for guided reading.   
Participants will learn instructional strategies for emergent readers. 

 
 

March 5  OEL1704 [19Spring] 
OEL/AT:  Early Learning Math for Pre-K Teachers 
4:30 – 7:30 pm, Crosswinds, Room 1012 
 
Participants will leave with an understanding of the Pre-K math standards and the instructional strategies that can 
be used to embed explicit math instruction into the Pre-K day.  Participants will explore resources they can use to 
differentiate instruction, including the alignment of Kindergarten standards and skills required beyond Pre-K. 
This course is required for Achievement of Tenure (AT). 

 
 

Interested in University of Minnesota CEEDS training?   
 
Courses can be taken online and are designed to help professionals hone their skills in key areas of early education 
and development.  Courses may be taken for continuing education clock hours.   
 
Early bird registration rates available through December 15th.   
 
More information can be found at http://ceed.umn.edu/online-courses/.  

https://docs.google.com/document/d/1J0triKFfvHmIS7Yfmq3rWYMML1q6vUrUjXpFZiKejLk/edit?usp=sharing
http://ceed.umn.edu/online-courses/

